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primary grades including a brief historical znd vhilosephical

perspeciive of the Follow-Tarough. Program developed by the
Hartiord Bozrd of Education. The rcle of the teacher and

paraprofessiorzal and the trazining aveilable to
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U. S. DEPARTMENT OF HEALTH, EDUCATION & WELFARE +
, OFFICE OF EDUCATION

% THIS DOCUMENT HAS BEEN REPRODUCED EXACTLY AS RECEIVED FROM THE
PERSON OR ORGANIZATION ORIGINATING IT. POINTS OF VIEW OR OPINIONS
SIMTED DO NOT NECESSARILY REPRESENT OFFICIAL OFFICE OF EDUCATION ;
POSITIOR OR POLICY. : |

BARLY CMILOHOOD EDUCA'!’ION PROGRAM

a |

Barly Chitahood Edutation prosrims which exist presently in
the ﬁ&;ford Puvlic Schoods include tke pie~schcol programs known as
the Mocel Cities 3 year-old program, ﬁeadstart and School Readiness for
L 4 )"ear-olds alano"with eac Kindergapten, Grade 1 and Grade 2 classroom
in the twenty-fwe elemcntary' schools. in the city. The neme Follow-Through
was- the umbrella torm given tc the total instructicnal program £or the
primary grades. *

Follew-Through, as 2 term. nerely indicates the comitment tc

e laoniD

éontiimé the gains made by children in the pre-school programs. Under
this terminclogy or umlrella, the observer shéul® find thé educationa:
settings utilizing techniques and orgenizational ratterns which reflect
individuaiized learning, i'nfoi'ma'l classrocms, nen-graded imstruction,
differentiated staffm;’, bi-}ingual ecducation and team teaching. Informal,
open education, #s emvisioned by the Hartford schocls, is not a wethod

or a packaged system. It is an ovefall philosophical commitment to
children which incorporates and allows for the above-menticned techniques,

systems and patterns.This philosophy can be successful in any physical

74

oy

e sotting from the self-contained unit in an older building to 2 modern
& " .
S design created for opcn nlanning.
@, Following is a brief historical and philosphical perspective of the

c

Follow-Through proeram as :develoned by the Hartford Board of Education.

¢

m This represents Hartford's version of one of the most significant ideas
Q‘i to cnter public schools in America during-the past decade. On a national
‘ basis this new approach is being heralded as 'open-cducation'. Open

education, as a theory, has resultedfrom the work of the British Primary
1- ‘
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Schools. It is an atlempt to humaniic and meke relevamt the lives

of children in cur sciwols. Yhen pronerly and succossfully implemenzod
there is mounting ovidence abreald and in this country that cﬁildren

vtecome Ceeply ¢ngrocsed in their education, mozre highiy motivate!, an

acre self-directed. Additional evidence secus to indicate that these
qualities preseat in ‘children and in classyocms bring 2tout a "higher
quality of academic achicvement. A program of this kin® nrovides

the flexibility for meéting the individual necds of chilidren, allcws

for the total duvelipment of the whole child and results in the zcquisition
of basic skills 25 thiey relaté to the. processes of lecrning,

3

The public.school systen in Hartfor?, Connecticut, has male 2

massive ¢ffort to restructuyre. the educational program to moet the needs

cf its children. The Hartforl Early Childnood ?fogram now invelves more
than 9,000 students from 3 yesrs old to sccond-grade level in ovaer 300
classrooms. The vrogram is being extended to the third-grade level.
Classrooms are designed to offer children am cnvircnment that enceurages
then tc exnlore and’ learn independently. Though ideas havy been borrowesd
from the Montesseri approach and British infant schecls, Hartford educators
have cstablished their own program, fitted to the neccds of thoir urban
stucents,

With a porulation of over 160,000, Hartfor: has had problems common
to many American citios: vacisl tensions and riots, many niddle-class
fanilies moving to the sulurbs, docaying weighlorlsrads, powerty awnar,
and a feeling of despair in many parts of the community. These problems
have aiso been reflected in the schools in the decreasing attendence

rates, instability of the studest population, vandzlism, and an increasingly

poor enviromment, Hertford educators wanted a school progrem that would

challenge and interest each ehild and help him to realize his own potential.
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In,May 1968 a commitment was made by the Hartford Board of
Education tp'eétablish a model early childhood learning center with
an inviting and responsive enviromment. The Early Chiidhood Program
‘bégan at Hartford's Rawson Schiol in Septenber 1968 with 50 children
ip—a mixed-age group of 4- and Séyeér olds. In 1969 State and local
funds were used to establish thé:Centéf-as‘a training model so thaf the
program could subsequently te used in five kindérgartens. In 196§-70
the program was addptéd for the 60 remaining kihdergértens and 10 first
grades, and in 1970-71 it also reached 120 first grades and 20 second
grades.
During 1871-72 the remaining second grades adopted the progranm.

1&pilot program ‘for third grade teachers emphasizing Communicaticn Arts

and Math in conjunction with Early Chaildhood Education philesophy was

initiated in 1972-73. Future plans call for continual developmenﬁ’of
the third grade program, training of other school personnel and af
determined effort to get parents involvéd.in training sessions.

The program utilized the réscurces of the education departments
of the University of Hartford and the.University of Connec?icut, 1t
embodies the following principles 6f childhood education:

- Formal education should begin at age 3.

- Mixed-age, developmental "family" groupings -- e.g.,
ages 3-5, 6-8, and 9-12 -- should replace grade-level
designations. -

- Subjects should be combined into. various interest centers
that are multi-sensory, multi~in§tructional, and multi-
disciplinarf.

- Rewards should be intrinsic success goals, not letter




Aruitoxt provided by Eic:

grades or promotion,

- The primary goal should e to maintain an environment
that allows each child to achieve a2nd maintain his own

"success identity".

Gone are the desks - Zor both children ani the teachor -
and the set schedule for various subjects, Rcplacing them are intcrest
centers which invite stuéents to pursue varicus activities and 2 school
day that allows them to choose their own time for cach activity. Activities
-are carefully structured to teach a specific skili, and many arc manipulative
and self-correcting. They may involve commerciai materials but more often
are based on teacher-made items. The student dses many activities alone;
he is responsible for his own progress but seeks assistanc, and directicn
from the téacher whenever necessary.

A 'systems' approach which is performance - criteria based has Deen

- developed wherein individual pupil records arc maintained in the major
académic areas.

Although the teacher's role has changed from its traditiomal
cha;acter, she is still, of course, a vital part of the program. Among
her responsibilities are observing and guiding the children, serving as

: a model, creating curriculum and materizls as nceded, and keeﬁing student
progress records. She encourages the child to direct his own activities,
intervening only when necessary.

The teacher is assisqu in all her tasks by a para-professicnal
or aide. The aide is a mémber of the school community, must have a high

school diploma or its equivalent, and is hired for full-time assistance

ERIC :
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( in the classroom. A visitor to a vrcoram classroom is often unable to

tell which adult is the teacher and vhick is the aide.
The teacher and para-n»ofessional are traincd during special
sessicns and receive heln from a rosource teachor throushout the schoof
year. Except during training sessicns, the resource teacﬁcrs visit
each cf their schools Eéaqucntly, observing ¢acn teacher znd pare-
‘ professional and nff-ring assistance and sugecstions.
: Each school hars the oruortunity of selectine a Primary Tean ‘

Cormunicator whr houp teachers, aiministratiss and »esour.c teachers

+

i' { -articulate procram needs and direction.

i ] Because many schébls partiéip;te in the program, classrcom
crganization varies. In one school, two ol cizssrcoms and a smaller

storagé room have been convérted into one large classroom and a small room

for cleanup and ‘motor activity." The classroom has 54 children - ones

; 4,5, and 6 - with two teachers, one aide, and two student teachers. in

another school, classrooms are mor¢ tynmical in size anl shape, with <hbout

25 students, one teacher, and one side. — |

e w s

The classroom environment is burit around the child, presenting : '

o o A

a waxm, welcoming quality that is the result of planning and work sessions
in which administrators, teachers, and parents have coomerated to renovate
many of the old, inner-city schools. The child-size furniture and the

low room~-divider shelves - which serve as storage smace for kits, games,

n

Land manirulative materials - have in many classrooms, Lcen built and

painted in bright c:lors by the teachers and the parents of students,

PS 06274
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ooms are divided intc areas correspoading to the =eneral divisions of
: the stucents' learning activities - housekeeping and practical life,

; sensory refinement, mathematics, languase, scicmnce and social studies,

ERIC -
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creative 2rts and music.

Long rows of desks have no place in; these classrooﬁs; instead
there are cubbies for each child, Pgrtiqﬁiar classrcom arecas, howcver;
may contain a low talle and several chairs. Bright-colored rugs heln
to define rcom areas, and usuaily children hafe their own small rugs
to sit on in any part of the room. Therc is gencrally a painting area and
a cleanup area with a sink.. The snack table is open all cay so that
children may eat when they arc hungry, Ip all aréas children are
re: ~“onsible for putting away their own maéerials after using thenm.

The classroom is a Yearning envircnmént for children to oenjoy and
explore. Activities reflect the influcnce of both the Rritish infant
schools and the work of Maria Montessori. 4s in tho British schools,
children pursus self-chosen activities individually or in small grouns,
without a rigid time schedule. As in a Montessori classroom, there are
many manipulative materials for the c¢hild to usc <.materials which teach
a specific skill; which are intercstins to children, and, 2s much as
p&ssible, aré self-correcting.

Materials are usually teacher:madb, since tcachers have found that
commercially produced materials are Qﬁtén available inAlarge series or
kits, only parts of which arc applicable to their nceds. Teachers have
devised scme materials and activities using commercisl rroducts in
combination with their own. ‘One such item is a scicnce activity which has
a commercial balance scale with tcacher-prepared objects for weighino,
This equipment, togcther with teacher-prepared instructions in the form
of simple picture directions that do not rcquire reading, prévides tﬁe

student with a series of weighing and measuring expcriments.,

o
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Learning to rcad is a wajor objectf%q_of the vrosram and is ?
provided by & levelegaentzl ond sequential proeram fitted to each

. enildts nécds “nd style: yearninﬁ in cther subjéct areas howeycer is 20t

postponed until the cnild learns to read. To guide the stucent toward
: i ' languaze arts proficaency, however, teachers have made touch alphabets®
L ‘ with letters of wood or saninaper; special lined naper so that children
{ can fit the letters unto the lines; o siwllow box with a thin layer of
sand irn which the child can “write" and “erase' lecters; and serics of

r cards with picturcs of oujocis and correspondine wards.  Such activities

dgvelep the stndont’s 1éading skills without makine hir feel préssured

B Kt

towasd reaning.

Children work indepeudently, Lot teachers zi” ~ides kKeon ciose

track of their nrogress, offering reinfoxcement and specisl heis when
. <«

neece:', encouraging them, tut never forcing their pace. Fueedom to

pursue activities in 2 sroup stimulates social growth, accountability

for cne's own learning activities encourages resnonsilility, anil sharing

Une of the strongest features of the program is the trainine provided

|
|
‘
|
responsibilicy for facilities and materials develeps groun cooperation. |
|
for teachers and paraprofessionais who arc required to attend a trainina |
session approximately thr.oc weeks long ‘ ’
The training sessicns arc conductad by the program dirccior and

the resource teachers. The main purpose is to have adults, who work

with caildren lcarn what the children de in the program;’traincrs beligve
thai caly by going through the children's activities ¢can adults understand
how thc program works and what guidance the chiliren nee¢. The trzining

center classroom has 21l the materials an! equipment that go inte rrosram

= . B
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classrooms. During the training. session each "student" must complete a
.wide variety of activities. The activities are typical of those which
would be carried on in the classrooms. This training center is maintaincd
as an on-going 'renewal center' during the year for teachers to return
to for reinforcement, for meetings or for meking and learning albout new
materials, techn{ques, etc.

The director and rcsource teachers reﬁort that during the training
sessions the adu;;s learn a great deal more than how to complete specific
activities. For example, they learn the basic classroom rules suggested

- for -all program classrooms, such as '"Return each material to the same
place ané in the same condition in which you found it." Training
encourages flexibility and creativity in each adult's use of the program;
the teacher's classroom will reflect the individual approach best suited |
to her and her students.

During training, teachers and aides also make many materials which
‘they can use ip their classrooms, such as classification cards, dauble
sandpaper letters, a color-cued chart, and a phonogram dictiohary.

Training activities also help teachers and aides to develop new
ideas. At one training session, participants wére asked to design and
make a musical instrument, telling what they had constructed and what
music they would select.

As a result of participation in training sessions, parents are
better able to understand "Qpen education", and what this means to their -

child in terms of classroom experiences. -




/

_ EE N - B
r
¥

A t

.

« « "

-9-

Throughout che traininc sessions, emphasis is placed on
helping adults tc ~row ind t6 approach their potential. Four words sare
repeatedly stiessed - trust. love, rospect, and commitment. Those
words indicate the avtitudes toward children and educaticn that trainers
try to instill in pro.zan yereannel.

The difference between traditicnal cizssrcoms and the vrogram
classroums is strikinm, As moroc tcachers are trainod in the new zporoach,
mere classroons are trowevnrmel from self-containe? rouns with shildren
sitting at’ rows of desks and the tezcher at the front, to multi-faccted
rocme with children empared i. differeay activities throughout the
voericus areas and the teachoer wnd aide circulating to givo needed
assistance. Observations bty toachers and vifit-~rzs indicete that childzon
in these classrooms have nore ehporwunity for aotavisy, indepondencs
and self-direction, ~gorcrutinn, anl crentivity -- and that they ax

€

benefitiny from thise cxpeciences.




